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 English language, as it is employed as a common medium used for 
communication with people, whom native language is not understandable. 
In this regard, Governments of developing countries paying attention to 
promoting English. That require up-gradation in the curriculum, as well as, 
the shift of teaching methodology from teacher to student centered, are the 
basic requisites for making the change in the educational system possible. 
That provides opportunities for cooperative learning. Therefore the current 
experimental study was carried out to find the role of cooperative learning in 
promoting language proficiency and achievement with regards to English 
among 8th grade students, who are supposed to study in the private schools 
of Lahore. The 8th grade students enrolled in private schools of Lahore 
district implied the population of the study. Whereas, the two girls sections 
of the 8th class of The Educators School, Jinnah Campus, Lahore, were 
chosen as the sample and nominated as experimental and control groups. 
Before and after the intervention, English language proficiency tests (EPT) 
to measure the students' proficiency in English and English achievement test 
(EAT) to identify students’ achievement in English developed by the 
researchers were utilized. Findings highlighted that cooperative learning is 
an effective teaching methodology that proves beneficial in the 
improvement of 8th grade students' proficiency and achievement in English. 
It is recommended that our teachers may use such innovative teaching 
methodologies in their classroom that not only promote students' 
involvement for discussion on the relevant topic 
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1. Introduction 
English is supposed to be an influencing factor, as it is deployed as a mode of communication from our official 
meetings to international scenarios, where people belonged to different cultures and contexts. In such 
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circumstances, people understand each other with the help of the English language, as it is employed as a common 
medium used for communication with people, whom native language is not understandable (Bury & Oka, 2017; 
Fujita, 2019; Ishikawa, 2017).  
 
Governments of developing countries paying attention to promoting English, by realizing its importance, in this 
regard it is adopted as a compulsory subject till intermediate level (Astalini, Kurniawan, Kurniawan, & Anggraini, 
2019). The realization of modern trends and requirements is considered essential to make progress at the national 
level. Which demands a change in every field either related to technological trends, sociological, political, or 
educational system (Farooq, Tatlah, & Butt, 2020). Upgradation in the curriculum, as well as, the shift of teaching 
methodology from teacher to student centered, are the basic requisites for making the change in the educational 
system possible. That provides opportunities for cooperative learning (Emaliana, 2017; Purba, 2018; Zarei & 
Sharna, 2019).  
 
Cooperative learning is implied as one of the approaches that are utilized by the teachers as student centered, which 
allows them to work in a group setting to improve their learning (Van Ryzin & Roseth, 2018). In such a teaching-
learning environment, teachers are supposed to categorize the students of the whole class into small groups. 
Students learn the content related to related their syllabus in group settings (Hashmi, Khalid, & Hussain, 2020; 
Sharan, 2010, 2015).  
 
Basic characteristics of cooperative learning include dependability of classmates on each other in a positive 
manner; allows the teacher to student and student to students discussion; assessment based on the performance of 
student while working in a group setting; improvement in inter as well as intrapersonal skills; and capability to 
work with others (Poch, Carracedo, Salan, & Alvarez, 2019; Tran, 2014). In this learning environment, students are 
supposed to work mutually with their group fellows (belong to their class) for the attainment of common goals. 
Students cooperative effort assure the success of group work but all the members of the group assessed on the 
performance of the individual student (Tran, 2014) 
 
The best way to learn a language is the practice of that particular language in our daily routine while interacting with 
others. Despite the teachers are considered as the role model for the students, they tried to learn and follow their 
students. But their proficiency can only be improved by regular practice of it. For this purpose, cooperative learning 
provides support to language students. Past researches are evident that cooperative is advantageous to improve the 
proficiency of students in the English language (Nejad & Keshavarzi, 2015; Purba, 2018; Saleh, 2012; Suwantarathip 
& Wichadee, 2010).  
 
Saleh (2012) conduct an experimental study to identify the proficiency of female students studied in the first year after 
experience cooperative learning. He highlighted that cooperative learning brings positive improvement in proficiency 
as well as attitude towards learning of English among college students. Suwantarathip and Wichadee (2010),  also 
carried out an experimental study to identify the effectiveness of cooperative learning on university students language 
anxiety and proficiency. The results of their study showed that students produced better proficiency scores at the time 
of the post-test after experiencing cooperative learning.  
Similarly, studies carried out by (Ahmad & Mahmood, 2010; Ghaith, 2002; Gull & Shehzad, 2015; Tran, 2014) 
indicated that students secure good marks in their term exam of English after being part of the experimental group 
where students practiced cooperative learning.  
 
Despite realizing the importance of the English language, students face difficulty in understanding the content of the 
second language as they are less proficient in reading comprehension. They are also not capable to recognize the spell 
after listening sound of any word. In the same pattern, they have no proficiency in grammar (Chen, 2005). To become 
proficient in any language students must have the capability to understand the content after reading the content matter, 
recognize the words and their spell after listening to them, and also must have familiarity with grammatical rules.  
 
Researchers frequently conducted their studies to identify the effectiveness of cooperative learning on a different 
subject with students enrolled in different programs, but there still exists a deficiency in the literature to fully describe 
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the phenomenon in Pakistani context. Therefore, the current research was intended to find the role of cooperative 
learning as an effective teaching methodology in the improvement of 8th class students’ language proficiency and 
achievement with regards to English, who are supposed to study in the private schools at Lahore district. The results 
of this study may prove beneficial for school teachers as well as school administration, to develop an understanding of 
the effectiveness of cooperative learning as a teaching methodology to promote language proficiency among students 
that may also prove fruitful for students for the attainment of good grades in English. Therefore, the results of this 
study may assist to highlight the importance of using innovative teaching methodologies in classrooms that suit the 
students' temperament.  In order to improve their interest in learning a second language, considered as an essential 
requirement of the modern era. So, the experimental study was carried out to find the role of cooperative learning in 
promoting language proficiency and achievement with regards to English among 8th grade students, who are supposed 
to study in the private schools of Lahore.  
 
2. Research Hypothesis  
H1: There is a significant improvement in students’ language proficiency and achievement in English after learning 
through Cooperative learning  
 
3. Conceptual Framework 
In order to conduct this intervention, the experimental group was though with the help of cooperative learning, to 
identify the effectiveness of cooperative learning on elementary students’ English language proficiency as well as 
improvement in their academic achievement in the subject of English. Which reflects cooperative learning as an 
independent variable while proficiency and achievement in English as dependent variables.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure1. Conceptual Framework of the Study 
 
4. Methodology  
The researchers conducted the current study with the help of non-equivalent groups pretest-posttest design of quasi-
experimental research by following the positivism paradigm. Where the effectiveness of cooperative learning is 
supposed to be measured after its manipulation on language proficiency and achievement in the subject of English, as 
these two variables are deployed as dependent variables. The 8th grade students enrolled in private schools of Lahore 
district implied the population of the study. Whereas, the two girls sections of the 8th class of The Educators School, 
Jinnah Campus, Lahore, were chosen as the sample and nominated as experimental and control groups. The director 
of the school permitted the intervention, but not for splitting the class into two random groups therefore the 
researchers were bound to utilize the quasi-experimental design. 
 
4.1 Procedure of Intervention  
Cooperative learning was adopted as the teaching methodology in the experimental group, while the other group was 
taught through the incorporation of the lecture method. To minimize the threats of internal as well as external validity 
the homogeneity of groups was assured by deploying a few variables that may alter the results like: qualification, age, 
Cooperative 
Learning 
English Language 
Proficiency  
Reading  
Listining  
Grammar 
Acadmic Achievement of English  
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and experience of teachers; lecture timing, and place of delivering the lecture.  
 
The intervention lasted for 2 and half months (10 weeks), six classes each week (Monday to Friday). The class 
strength of the experimental group was comprised of 36 students, but the results of eight students were not included in 
the final analysis as their attendance was less than 80%. Similarly, the results of 5 students were also excluded by 
following the same criteria. After the training regarding the cooperative learning arranged by the teacher for the 
experimental group, students practice the cooperative learning throughout the intervention in small groups. Each 
group consisted of four students.  
For effective implementation of the intervention, the following requirements fulfilled: 
 All members of a group supposed to be work cooperatively with their group fellow to accomplish the 
assigned task, for which they helped each other to learn as well as they learned from each other.  
 The teacher divided the students into groups, that shuffled at regular intervals (such shuffling of 
students promoted cooperative learning with other students either they are friends or just class fellows), 
assign them group tasks, decide the sequence of patricipations of members, allocate the material, and 
time duration for the accomplishment of the task.  
4.2 Instrumentation  
Before and after the intervention, English language proficiency tests (EPT) to measure the students' proficiency in 
English and English achievement test (EAT) to identify students’ achievement in English developed by the 
researchers were utilized. EPT consisted of three sections related to Reading comprehension, listening skills, and 
grammar. Each section carried 10 multiple choice questions. EAT was also based on multiple choice questions, but it 
represents students' achievement in their term exams that carried 100 marks.  
 
4.3 Analysis of the Data  
With the Independent sample t-test, the mean difference in results of students’ (belonged to experimental and control 
groups) proficiency and achievement in pre, as well as post test, identified. The details about the aforementioned 
analysis given below:  
 
Table 1 
Comparison in Students’ English Proficiency before the Intervention 
 Experimental  Control    Class Interval 
 M SD M SD t p d Lower Upper 
Reading 4.93 1.19 5.13 1.34 -.593 .556 0.16 -.851 .462 
Listining 3.28 .80 3.42 0.90 -.593 .556 0.16 -.568 .308 
Grammar 5.52 0.13 5.50 0.66 1.000 .321 0.04 -.023 .069 
Proficiency 4.58 0.67 4.68 0.75 -.549 .585 0.14 -.467 .266 
**p < 0.01, df = 58, N for control group = 30, N for experimental group = 30 
Table 1 reflects the value of an independent sample t test, that was utilized to measure the difference in mean scores in 
8th class students' English proficiency (reading, listening, and grammar) belonged to experimental and control groups. 
These values highlighted that before the intervention all students equally have language proficiency, as the mean 
value (M = 4.58, SD = 0.67) of experimental group students is almost equal with the mean proficiency value (M = 
4.68, SD = 0.75) of the control group. Similarly, t (58) = -.549, p > .05, whereas class interval ranges from -.467 to 
.266, and Cohen’s d = 0.14 which represent the small effect size.  
 
Table 2 
Comparison in Students’ Achievement Results in English Before the Intervention 
 Experimental  Control    Class Interval 
 M SD M SD t P d Lower Upper 
Achievement 68.65 6.67 69.57 6.47 -.545 .588 0.14 -4.32 2.47 
**p < 0.01, df = 58, N for control group = 30, N for experimental group = 30 
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The above table represents results of an independent sample t test, deployed to find the difference in mean scores in 
8th class students' English achievement through their term exams before intervention. These values highlighted that 
before the intervention all students achieve moderate scores in English, as (M = 68.65, SD = 6.67) of experimental 
group students is almost equal with the mean achievement value (M = 69.57, SD = 6.47) of the control group. 
Similarly, t (58) = -.545, p > .05, whereas class interval ranges from -.432 to .247, and Cohen’s d = 0.14 which 
represent the small effect size.  
 
Table 3 
Comparison in Students’ English proficiency After the intervention 
 Experimental  Control    Class Interval 
 M SD M SD t P d Lower Upper 
Reading 6.28 .945 5.03 .615 6.061 .000 1.6 .836 1.660 
Listining 5.87 .765 3.42 .896 11.385 .000 2.94 2.018 2.880 
Grammar 6.72 1.02 5.42 .558 6.110 .000 1.58 .874 1.726 
Proficiency 6.29 .467 4.62 .476 13.675 .000 3.54 1.421 1.909 
**p < 0.01, df = 58, N for control group = 30, N for experimental group = 30 
Independent sample t test, that was utilized to measure the difference in mean scores in 8th class students' English 
proficiency (reading, listening, and grammar) belonged to experimental and control groups. These values highlighted 
that after the intervention, there is an improvement in the language proficiency of students who belonged to the 
experimental group as compared to control group students’ proficiency. M = 6.29, SD = .467 of experimental group 
students is greater than the mean proficiency value M = 4.62, SD = .476 of the control group. Similarly, t (58) = -.549, 
p > .05, whereas class interval ranges from 1.421 to 1.909, and Cohen’s d = 3.54 which represent the large effect size. 
Table 4 
Comparison in Students’ Achievement Results in English After the intervention 
 Experimental  Control    Class Interval 
 M SD M SD t P d Lower Upper 
Achievement 82.96 5.61 70.29 6.18 8.130 .000 2.15 9.61 15.72 
**p < 0.01, df = 58, N for control group = 30, N for experimental group = 30 
Table 4 was about an independent sample t test, that was incorporated to find the difference in mean scores in 8th class 
students' English achievement through their term exams after completing the intervention. The values of the 
aforementioned table indicating that after the intervention students who were the part of experimental study achieve 
good scores in English, as (M = 82.96, SD = 5.61) of experimental group students is greater than the mean 
achievement value (M = 70.29, SD = 6.18) of the control group. Similarly, t (58) = -.545, p > .05, whereas class 
interval ranges from 9.61 to 15.72, and Cohen’s d = 2.15 which represent the large effect size.  
5. Conclusion and Discussion 
The researchers draw the conclusion which is based on the above results. Cooperative learning is an effective teaching 
methodology that proves beneficial in the improvement of 8th grade students' proficiency in English. These results are 
parallel with the results of a study that was carried out by Saleh (2012). He highlighted that cooperative learning 
brings positive improvement in proficiency as well as attitude towards learning of English among college students. 
These results are also consistent with findings highlighted by Suwantarathip and Wichadee (2010), as the results of 
their study showed that students produced better proficiency scores at the time of the post-test after experiencing the 
cooperative learning.  
 
The results of current research also indicating that students secure good marks in their term exam of English after 
being part of the experimental group where students practiced cooperative learning. These results are well aligned 
with past reaches conducted by (Ahmad & Mahmood, 2010; Ghaith, 2002; Gull & Shehzad, 2015; Tran, 2014).  
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The current intervention was carried out only for 10 weeks in this limited time duration researchers managed training, 
pre and post-test. Based on the findings it is recommended that future researchers may plan to deploy their 
intervention for a longer period that represents an improvement in students' proficiency and achievement in the long 
term. The results pointed out the improvement in students’ achievement in English because of the utilization of 
cooperative learning as the teaching methodology. So, it is recommended that our teachers may use such innovative 
teaching methodologies in their classroom that not only promote students' involvement for discussion on the relevant 
topic, but it may also help to make it easier to understand the difficult concepts.  
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